Summary of the main review outcomes

Subject provision and overall aims

Nursing, midwifery, health visiting, occupational therapy, physiotherapy and radiography programmes at the
University of Beeston were reviewed in the academic year 2001-02. Judgements were made about the
academic and practitioner standards achieved and the quality of the learning opportunities provuded

The review covered the following programmes:

o Pre-Registration DipHE Nursing (Adult);
¢ Pre-Registration DipHE Nursing (Mental Health);
¢ BSc (Hons) Pre-Registration Nursing;
o BSc (Hons) Pre-Registration Midwifery;
¢ BSc (Hons) Community Health Care Nursing;
, e BSc (Hons) Pre-Registration Occupational Therapy;
(’M\ e BSc (Hons) Pre-Registration Physiotherapy;
e BSc (Hons) Pre-Registration Diagnostic Radiography;
e BSc (Hons) Pre-Registration Therapeutic Radiography;
» Postgraduate Certificate/Diploma/MSc Radiography;
e Postgraduate Certificate/Diploma/MSc Medical UH
¢ MSc Clinical Practice;
e MSc Health Care Practice; aqd :
MSc Physiotherapy.

rds achieved by the
therapy and radiography at

(m\ . Li;‘students receive feedback on their examination performance in radiography, which is unusual and
“+valuable;
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¢ in all subjects, students demonstrated the acquisition of relevant scientific knowledge and the ability to
apply this in the clinical environment. They are successful in integrating theory and practice, and in ,%5
obtaining employment;

¢ in radiography, standards match Subject benchmark statements and the requirements of the Jonnt
Validation Committee, Health Professions Council and College of Radiographers;

¢ in all subjects, the achievements of students are broadly in line with the expectations and appttcatton of
practice of the emerging health professions framework.

Issues include:

¢ the rationale for the six-credit modules within the University's modular settemetsnbt e\)td ntdnd
value to the BSc programme in physiotherapy Is questionable; :

« there has been some criticism by external examiners that wider contern:‘:
therapy are not sufficiently addressed

e in afew instances in nursing, theoretical assessment does not measu; achieve
module learning outcomes, while specific marking criteria for individual assignments ¢ ed across
all of the provision; &

e in midwifery. there is not always good linkage between.ass: e
modules, and marking criteria are not a standard featus

o the good practice in the moderation of assessmei omewnh :
considerable burden on staff that this brings at  six we ck on

nce; programme committees may wish to
3 with NMC standards and European directives;

to ensure comphi

t consistently:;practised and the School will wish to accord its

_ _'progresswe development of each student is successfully monitored through the students’ professional
" portfolio

i novative information technology teaching Is being encouraged, though its development at
'present appears to be the result of individual initiative rather than reflecting a coherent School strategy.

. frameworks to enable interprofessional learning to take place are being developed although, at present, N
there are only occasional interprofessional learning opportunities for undergraduate students;

32



there is good evidence that students in placement are required to apply their knowledge and to reason
clinically;

teaching is informed by lecturers' academic background and clinical experience, and is enhanced by
staff development. Effective teaching partnership exists between the WDC and the School.

Student progression

The quality of student progression is commendable:

: Ieaming resource opportumtaes In general match the intended learning outcomes;

students found the range of pre-admission information and activity partlcuiarly helpful; -

the School’s recruitment is in line with broader University strategy and i |s commutted to. vwdenlng access;

a high proportion of students from ethnic minorities reflects the local popul ""ti ’an
patients that they encounter during clinical placement, !

induction for students is clear, informative and concise;
a large majority of students progress successfully and complete their.prog)
with national trends, attrition rates are highest in radiogra
high quality of degree results;

the quality of and commitment to academic supp
dependent on individual personalitles In: othex’s

the staff: student ratto is favourable.

, 'fall academlc staff hold an appropnate range of qualifications;

' current teachmg faclllues are, in most cases, sound;

-4in clinical placements the quality of access to effective leaming resources is variable and some students
, reported a lack of adequate training because some of their placement mentors were unable to attend the

. staff trainirig sessions and meetings;

students have access to excellent library and study facilities on campus;
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o student and staff access to electronic means of communication is satisfactory;

» every effort is made by the University to progress and develop learning resources in line with NHS
development.

The quality of learning resources and their effective utilisation for the BSc (Hons) Pre-Registrauon' |
Occupational Therapy programme are approved, but

o the occupational therapy programme does not have sufficient placements avai{abie in the vmmty of
Beeston. : ' :

Summary of practice

[ ]
allows students to show intellectual progression and prowdes a vehicl
practice;

o clinical staff in all subject areas said that they were well supported b
appropriate staff development opportunities are in place;

e students have the opportunity to experience a vari
professions while on placement, thereby promoting

ng opportunities ‘I'he annual programme review system leading to
ive and hasvbee_c .instrumental in ensuring comparable leaming
ange of programmes. While student evaluative comment across the
ws at subject and course level rely on informal mechanisms that vary
the comprehensive quality assurance procedures in place, there is

Y onsiveness to feedback that gives the reviewers full confidence in the
abtlstybf the Univ ersity to maintain-and enhance academic standards.
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_ The Quality Assurance Agency
.. Promoting higher quality for Higher Education

Prototype reviews of health profession programmes

QAA Evaluation Report



Executive Summary

During 2002, the Agency conducted six prototype reviews of programmes of nursing, .
midwifery, health visiting, and allied health professions in six Higher Educaiton lnsmutlons
(HEIs) Workforce Development Confederations (WDCs) in England. The ‘six ' Els ’, S
represented a range of city/rural settings and had previously been sub;ect rev:ewed the .
provision judged to be in good order. Two HEIls had a range of provision thhm nursing, two»
had a range of allied health professions provision across four of the seven professlons and; ,
two had mixed nursing/allied health professions. In total 70 programmes wet evrewed of
which 38 were pre-registration programmes at Diploma/Degree levei, 18 wen post- i,}é
registration at Diploma/Degree level, and 14 were postgraduate. 5 .

The work has been done under contract with the Department of Heatth (DH), which is wn:klng

‘ iled evaluation of the ‘ty'pes and review method drawing on a number of data
- :sources and aebvltias
 ' The results of Ihe evaluati jQiqated that the prototype method was successful in reaching

, ;udgements on awdemic d'ﬁfactitioner standards, and the quality of learning opportunities.
| 3‘{here was a hlgh level of eXpressed satisfaction with the method from all those participating
:“‘_1n the'prototypes The method was considered to be an appropriate approach for the review
" of] NHS#funded health care provision and it met the aims set out in the prototype review
handbodkﬁ'f he prototype review method enabled interprofessional education to be

. Econsidered fully as well as recognising practice as an integral part of the provision. Visits to

, fpractlce strengthened the evidence base for the judgements.



Drawing upon the experience and knowledge of reviewers from practice backgrounds as Well
as academics ensured that professional and statutory regulatory bodies, and employers
needs/requirements were considered throughout. g

health professions educational provision.
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Introduction

1. This report outlines the findings of Quality Assurance Agency for Higher Education's (The
Agency) evaluation of the Academic Review of Health Profession Programmes commiséloned
by the Department of Health (DH) in partnership with the Nursing and Mldwifery Counc :
(NMC) the Health Professions Council (HPC) and NHS Workforce Develop‘
Confederations (WDCs), and undertaken by the Agency. The prototype re
conducted in six higher education institutions in England between Febﬁ':‘é‘

2. This evaluation will contribute to discussions, which will inform thi
of ‘Major Review'; the process under which all NHS funded programfb
reviewed during the period 2003 to 2006. The report is intended to encoura X!
major review and the roles of each stakeholder in the context of inteér‘aﬁng:an
the procedures for monitoring quality.

3. The DH commissioned an independent external evaluation of:the prototypes re
may be found on the DH's web site in December 2002

! Depa : 'ent of Health (2002) Funding Learning and Development for the Healthcare
Wq{qurce London: HMSO p2.
Llfelong Learning for the NHS. London: HMSO pvii

3 Department of Health (2001) Working Together — Learning Together’ A Framework for
Lifelong Learning for the NHS. London: HMSO p25



7. Healthcare education (nursing, midwifery, health visiting and allied health profession) in
England is currently being delivered in a period of rapid and continued change. Funding has
moved from the Higher Education Funding Council for England (HEFCE) to the DH. There
has been a significant increase in student intakes and more are planned. Benchmark .
Statements, commissioned by the DH in partnership with the NMC, HPC and WDCs, have

possessing such qualifications should be able to demonstrate *. Bench‘ af
been developed, within a shared framework, for healthcare programmgg;@veﬁ

professions.

8. Two UK wide regulatory bodies are responsible for setting and

ommission education and
ore specifically the WDCs

Department of Health (2000) A Health Serwce of all the talents: Developing the NHS
Woﬂrforce Consultation Document on the Review of Workforce Planning. London: HMSO
® Department of Health (2000) Workforce Planning Review: A Health Service of all the Talents
(w\ Results of Consultation. London: HMSO
’ Department of Health (2002) Workforce Development Confederations: Functions,
Accountabilities and Working Relationships. hitp:/iwww.dch.gov.uk/workdevcon/guidance.htm





